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Abstract 
The study focused on investigating the impact reciprocal peer tutoring teaching approach has in promoting 
interest among senior secondary school students in writing expository essay in Igbo –Etiti Local Government 
Area, South-East, Nigeria. The effect of gender in promoting interest in expository essay writing among senior 
secondary school students was also investigated. Two research questions and three null hypotheses guided the 
study. The study adopted a quasi- experimental design. 75 (32 males and 43 females) in two intact classes 
consisted of the sample for the study. Expository Essay Writing Interest Inventory (EEWII) which was face 
validated by four consultants was used as an instrument to data for the study. Mean, standard deviation and 
analysis of covariance (ANCOVA) were used to analyze the data collected. Results obtained revealed that 
reciprocal peer tutoring teaching approach was effective in promoting interest in expository essay among the 
students. The result also indicated that the variation in the mean interest scores of male and female students in 
expository essay was not significant. The interaction effect of gender and the teaching approach on mean interest 
scores of senior secondary school students in expository essay writing was also not significant. Hence, the 
researchers recommended that secondary school teachers should adopt this teaching approach for expository 
essay writing teaching in secondary schools. 
Keywords: writing, expository essay, interest, gender, reciprocal peer tutoring 
1. Introduction 
One can never overemphasize the need for students to acquire good writing skills as it is foundational to their 
success in academics. Through writing, a student crafts, shapes and gives voice to ideas about a subject. It is a 
cognitive process that involves thinking and putting together of thoughts and ideas in acceptable format of the 
target language. Chukwuma and Otagburuagu (2002), remark that writing is one of the constant tasks that is 
demanded of students in schools. According to them, it is central to the study of English which is one of the 
compulsory subjects in Nigerian schools. Most examination questions in English and some other disciplines 
sometimes demand essay type answers; therefore, composing continuous prose either for an English language 
assignment or any other subject assignment demands the principle of good composition where one will be 
required to generate ideas and organize them into systematic and coherent essay. Ezema (2006) posits that 
writing is a common linguistic exercise which a lot of importance is attached. It is a demanding linguistic task 
which requires the writer to express his thoughts successfully even under examination condition. Muodumogu & 
Unwaha (2013) revealed that proficiency in writing is the key and foundational to successes in global economy. 
However, Perin (2007) opined that good writing skill gives pleasure and joy to any one that acquires it. However, 
the absence of good writing skill in a student can also be very frustrating and annoying. A person is deemed a 
good writer if he or she is able to put down his thoughts and ideas in an organized and acceptable format for 
others to share. Similarly, poor writing skills mask one’s actual capacity of expression, which in turn mask one’s 
actual knowledge status (Muodumogu & Unwaha 2013). 
However, Marrion (2012) notes that acquisition of writing skill is necessary for educational success, but also one 
of the most complex skills to master. It is the hardest of all the language skills. Obasikene, Odo, Okwo & Agbo 
(2005), also acknowledge that writing is the most sophisticated of the language skills because it is formal and 
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requires high standard expression and skilful manipulation of ideas. According to them, writing begins gradually 
and practically from correct shaping of letters, perfect combination of letters, forming meaningful words to the 
more advanced form which is the ability to express ideas, narrate events, prove some points and paint some 
pictures through effective combination of words. This may probably explain the reason why the teaching of 
writing is not provided until after one acquires listening, speaking and reading skills. Generally, writing has been 
classified into four modes – descriptive, narrative, expository and argumentative (Connor, 1996, Richard and 
Schmidt, 2002 cited in Parviz & Ali, 2009). 
 Expository essay has been implicated as the most frequently used form of writing (Parviz & Ali 2009). It is the 
most common and the most important type of writing. For instance, in government and private offices, workers 
are usually asked to give a written description in form of reports and memorandum to get their colleagues and 
bosses informed about certain events or programs in the offices or at other levels. In schools also, often, teachers 
and other examination bodies put their students through some public examinations, quizzes, tests and home 
works for the purposes of evaluation. Writing exposition is demanded in every field, it cuts across every 
discipline. Term papers, Newspapers, Magazines, Articles, instructional manuals, textbooks, Encyclopedia, thesis, 
dissertation, scientific and literary subjects are products of expository essay. Expository essay is a type of essay 
that focuses attention on the explanation of an idea, an object, a thing, giving directions and order of doing things, 
namely: procedure and process. This type of essay generally interweaves with description and contains narrative 
elements, (Obasikene et al 2005). It defines analyzes, describes, compares, contrasts, evaluates and clarifies 
issues. One can therefore rightly argue that since expository essay interweaves with several forms writing, that 
any student that acquires skill in this very important form of writing can excel in narrative, descriptive and 
argumentative essays.  
Nevertheless, Nnamani (2008) observes that secondary school students exhibit a lack of interest in learning 
expository essay writing skills and consequently do not write expository essay questions in WAEC English 
Examinations. The reason for students’ lack of interest is probably because expository essay has a more complex 
structure than narrative, descriptive and argumentative essays. Expository essay does not have one specific 
writing format. Its writing format depends on the topic. The goal of interest in language learning can never be 
overemphasized. Interest accounts for students’ successes or achievements in academics, be it Science or Arts. 
Ngonebu (2008) contends that most students that do not have an interest in language learning do not excel in 
language because they lack the zeal. It, therefore, implies that learners that are interested in language learning 
achieve well in it. Interest determines achievement. It is only when a learner is interested in learning a task that 
he or she may be engaged to learn. Interest is what ignites the zeal in a learner and continues propelling him or 
her until success is achieved (Subramaniam, 2009). Omeje (2002) observes that teaching and learning could be 
adjudged to have provided the desired result, if apart from helping students to pass an examination, also 
influence them to have zeal and continue to strive for success in that particular subject. Good instruction should, 
as a matter of fact, promote success among the students. Poor teaching strategy among other factors account for 
students’ lack of interest in school subjects (Godpower-Echie & Ihenko, 2017) 
 The teaching of essay generally in ESL classrooms according to Supong (2006) has been dominated by 
traditional teaching approach. In that approach, learners are made to copy the format of a model text while 
writing their own essay (Hassan & Akhand 2010). Here, students are provided with samples of texts and will be 
expected to follow those standard samples and construct new pieces of writing. The approach is also called 
conventional method (Muodumogu & Unwaha, 2013). This method emphasizes the students’ output, and not 
how they come about the output or if they have mastered the writing skill. The traditional or conventional 
teaching approach has not helped in generating interest in students with respect to Expository essay. Palpadan, 
Salam and Ismail (2014) argue that it does promote writing creativity among the students, rather; the students are 
structured into a specific or particular writing style which cannot be applied in every expository essay writing 
topic. Igbokwe (2009) reveals that no teaching approach can be considered comprehensive or encompassing in 
all form. The author contends that the choice of approach one adopts depends on what one is teaching. 
Reciprocal peer tutoring approach is being tried here so as to determine its impact on interest of students in 
expository essay.  
Reciprocal peer tutoring approach is a teaching approach that encourages students to take charge of teaching 
themselves under the guidance of the teacher. In this teaching arrangement, students take turns in being tutors 
and tutees. Students of the same class undertake the teaching of themselves through a process whereby one 
student among the group teaches other students. It involves students taking turns in teaching one another under 
the guidance of the class teacher. It enables each member of the tutoring process to participate as a tutor as well 
as a tutee (Griffin & Griffin, 1995; Riggio, Fantuzzo, Connelly, & Dimeff, 1999, Al-Hassan, 2003). The tutor 
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tutee roles are beneficial to the students as it helps them to reap gains from preparing the material as well as in 
teaching which tutors get involved in, and also from instruction that tutees receive. The work of the tutor among 
other things includes mastering of the subject he teaches, this implies academic competence, the teacher reads in 
order to teach and be a more credible model. Obiunu (2009) asserts that: it helps the tutees to take more active 
roles in learning process. Among other benefits to the tutees according to the author is that it reduces anxiety in 
the learners. Students relax better with their fellow peer than with teachers or adults. This teaching approach 
allows students to promote academic achievement in one another. This is made possible because they choose 
their learning styles by themselves (Fantuzzo, Davies & Ginsburg, 1995). It gives the participants the 
opportunity of monitoring their progress and assuming the responsibility for their learning.  
Apart from teaching approach, the effect of gender in respect to interest of students in expository essay needs to 
be investigated. Gender has become an important variable that exert some influence in language learning.  
Gender can simply be referred to those societal created behavioral patterns and attributes judged appropriate by a 
specific culture for men and women, (World Health Organization, 2014). It is a socially constructed attitudes, 
responsibilities, roles and values invested or that are connected to individuals because they are males or females. 
Masoud, Seyyed & Ali (2005) argue that there are differences between the language of a man and that of a 
woman and no education or social conditioning can wholly erase those differences. According to these authors, 
several educational research findings over the years have proved that students’ academic interest is highly 
dependent on their gender. The PISA survey as cited in Maria (2013) reported that girls read more materials and 
use libraries more often than males. According to the report, females prefer more demanding text such as fiction 
whereas males were more likely to read comics and newspapers. The study conducted by Lietz as cited in 
Onuigbo (2008) revealed that students gender influences their reading interest. However, Uroko (2010) 
discovered in his research that students’ interest in some language skills has nothing to do with their gender. The 
influence of gender on students’ interest in expository essay will be determined in this research.  
1.1 Statement of the Problem 
The background to this research provided evidence that expository essay is very important and intertwines with 
other essay types. This by implication means that the knowledge of skills of writing this type of essay promotes 
success in several forms of essay. That notwithstanding, it was revealed that students exhibit low interest in 
expository essay probably because of its complex structure. The traditional teaching approach that is being used 
in teaching expository essay has been criticized for not fostering writing creativity among the students 
considering the structure of expository essay writing topics. This study seeks to ascertain whether reciprocal peer 
tutoring has an impact on students’ interest in expository essay. Also, the effect of gender as it concerns the 
interest of female and male students in expository essay will be determined.  
1.2 Purpose of the Study 
Specially, this study seeks to ascertain the: 
i. impact of reciprocal peer tutoring approach on students' interest in expository essay. 
ii. effect gender has on students' interest in expository essay. 
iii. interaction effect of approaches and gender on students' interest in expository essay. 

1.3 Research Questions 
i. What is the impact of reciprocal peer tutoring on the mean interest scores of students in expository 

essay? 
ii. What effect does gender have on the mean interest scores of students in expository essay? 

1.3 Hypotheses 
The following null hypotheses were tested at 0.05 level of significance: 
Ho1. There is no significant difference in the mean interest scores of  
students that were taught expository essay with reciprocal peer tutoring approach and their counterparts that were 
taught with traditional teaching approach. 
Ho2: There is no significant difference in the mean interest scores of male  
and female students in expository essay. 
Ho3.The interaction effect of approaches and gender on the mean interest scores of students in expository essay is 
not significant. 
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2. Methodology 
The research design was quasi-experimental design. It purposefully adopted a pre-test, post-test non-randomized 
control group design. It was carried out in Igbo-Etiti Local Government Area of Enugu State, South- East, 
Nigeria. A total of five thousand, three hundred and eighty-one (3,381) senior secondary class two (SS 11) 
students in the Local Government constitute the study population. The sample for this study was seventy-five 
male and female (75) students that were drawn from two co-educational secondary schools in the Local 
Government area. Data was collected by the use of Expository Essay writing Interest Inventory (EEWII). The 
instrument was divided into two parts: part 1 sought personal data from the respondents in respect to their gender 
while part 2 is a 20-item researchers’ developed instrument that consists of 10 positive and 10 negative items 
with a four-point rating scale. It measured students’ interest before and after the treatments. The instrument was 
subjected to face validation by consultants from the University of Nigeria, Nsukka. Cronbach Alpha was used to 
determine the reliability of the instrument and it yielded a reliability index of 0.75. Regular classroom English 
teachers served as research assistants to the researchers and were equally trained by the researchers themselves 
in areas of purpose of the study, treatment procedures, and procedures for administration and collection of the 
instruments.  
Two sets of lesson plans on reciprocal peer tutoring approach and traditional teaching approach which had 
already been prepared and validated were handed to the research assistants, each according to the group handled. 
The research assistant in the reciprocal peer tutoring group helped in organizing the students in groups of fours. 
The grouping was done by using their SS1 first and second term results. This was to ensure that students of equal 
abilities were not lumped together. Before the treatments started, the research assistants administered the 
Expository Essay Writing Interest Inventory (EEWII) as a pre-test to the students. After, they collected them 
from the students and handed over to the researchers. 
Thereafter, the research assistants commenced the treatment. Each with the lesson plan that was meant for that 
group. The specific objectives in the two lesson plans were the same; however, while one set of lesson plan 
adopted reciprocal peer tutoring approach, the other one adopted the traditional teaching approach. After the 
treatments for the two groups, the post-test was administered to the students, and when they finished, they were 
collected and given to the researchers. The data collected were analyzed using Mean, Standard Deviation and 
Analysis of Covariance (ANCOVA). Mean and Standard Deviation were used to answer the research questions 
while ANCOVA was used to test the null hypotheses at 0.05 level of significance.  
3. Results 
Results of this study were organized according to research questions and hypotheses that were used to guide the 
study. 
3.1 Research Question One 
What is the impact of reciprocal peer tutoring approach on secondary school students’ mean interest scores in 
expository essay? 
 
Table 1. Mean and standard deviation of interest scores of students that learnt expository essay using reciprocal 
peer tutoring approach and their counterpart that learned with traditional teaching approach 

Group 
  Pre-test   Post-test 

  n  Mean   SD   Mean    SD      Mean Gain 

Reciprocal Peer Tutoring 35 50.28 5.96  73.22 9.40 22.94 

Traditional Teaching Approach 40 49.72 6.13  58.35 7.47 8.63 

 
This table reveals that those that were exposed to reciprocal peer tutoring approach obtained mean interest score 
of 73.22 with a standard deviation of 9.40 at the post-test, these results vary with 50.28 and 5.96 which were got 
at pre-test stage as mean interest score and standard deviation respectively. It indicates also that students that 
learnt expository essay using traditional teaching approach obtained 58.35 and 7.47 at the post-test stage as their 
mean interest score and standard deviation respectively. These were also at variance with 49.72 and 6.13 which 
were obtained as mean interest score and standard deviation respectively at pre-test. 22.94 and 8.63 are the mean 
gain interest scores of the two categories of students and this shows that those students that were taught 
expository essay writing using reciprocal peer tutoring approach obtained a higher post mean interest scores than 
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those that were taught using traditional teaching approach. However, 9.40 and 7.47 that were got as standard 
deviation at post-test by the two groups respectively show that reciprocal peer tutoring group varied much in 
their individual interest scores than the traditional teaching approach group.  
3.2 Research Question Two 
What is the impact of reciprocal peer tutoring approach on secondary school students’ mean interest scores in 
expository essay? 
 
Table 2. Mean and standard deviation of interest scores of students that learnt expository essay using reciprocal 
peer tutoring approach and their counterparts that learnt with the traditional teaching approach 

Gender 
 Pre-test    Post-test 

   n      Mean       SD    Mean    SD        Mean Gain 

Male 32 50.15 6.02  56.62 14.68 6.47 

Female 43 49.86 6.09  60.93 19.54 11.10 

 
This table shows that 56.62 and 14.68 were obtained by male students as post-test mean interest score and 
standard deviation respectively which varies with 50.15 and 6.02 that were obtained as pre-test mean interest 
score and standard deviation respectively. On the other hand, the female students obtained 60.93 and 19.54 as 
post-test mean interest score and standard deviation against 49.86 and 6.09 that were their pre-test mean interest 
score and standard deviation. 6.47 and 11.10 which were obtained as mean gain scores by the male and female 
students respectively implies that the female students had higher post-test interest score than the male students.  
14.68 and 19.54 that were obtained as post-test standard deviation by the male and female students respectively 
indicate also that the female students had higher individual interest scores than their male counterparts. 
Ho1: There is no significant difference in the mean interest scores of students taught expository essay using 
reciprocal peer tutoring and those taught using conventional teaching method. 
 
Table 3. Analysis of covariance of the effect of methods on students’ interest in expository essay 
Source Type III Sum of Squares Df Mean Square F Sig. Partial Eta Squared 

Corrected Model 11087.410a 4 2771.853 14.266 .000 .449 

Intercept 1893.962 1 1893.962 9.748 .003 .122 

Pre-test 420.411 1 420.411 2.164 .146 .030 

Treatment 7977.100 1 7977.100 41.057 .000 .870 

Gender 759.521 1 759.521 3.909 .052 .053 

Treatment * Gender 152.264 1 152.264 .784 .379 .011 

Error 13600.536 70 194.293    

Total 304007.000 75     

Corrected Total 24687.947 74     

a. R Squared = .449 (Adjusted R Squared = .418). 

 
This table reveals that the probability associated with the calculated value of F (41.057) for the impact of 
reciprocal peer tutoring approach and traditional teaching approach on the interest of students in expository essay 
is 0.000. Since the probability value of 0.000 is below the 0.05 level of significance (p < 0.05), the null 
hypothesis was not accepted, which means that there is a significant difference in the mean interest scores of 
students that were taught expository essay with reciprocal peer tutoring approach and those that were taught with 
traditional teaching approach in favour of those that were exposed to reciprocal peer tutoring. Apart from that, 
the partial Eta Square value (effect size) of 0.870 indicates that reciprocal peer tutoring approach exerts influence 
on students’ interest in expository essay.  
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Ho2: There is no significant difference in the mean interest scores of male and female students in expository 
essay. 
Table 3 reveals that the probability associated with the calculated value of F (3.909) for the effect of gender on 
the interest of students in expository essay is 0.052. Since the probability value of 0.052 is greater than the 0.05 
level of significance (p > 0.05), the null hypothesis was accepted. Thus, there is no significant difference in the 
mean interest scores of male and female students in expository essay.  
Ho3: There is no significant interaction effect of methods and gender on mean interest scores of students in 
expository essay. 
Table 3 indicates that the probability associated with the calculated value of F (.784) for the interaction effect of 
teaching approaches and gender on students’ interest in expository essay is 0.379. Since the probability value of 
0.379 is greater than the 0.05 level of significance (p > 0.05), the null hypothesis was not rejected, which implies 
that there is no significant interaction effect of approaches and gender on the students’ mean interest scores in 
expository essay. 

 
Figure 1. Plot of the interaction effect of methods and gender on students’ interest in expository essay 

 
The parallel lines inside the plot show that methods and gender cannot interact to affect the students’ interest in 
expository essay.  
4. Discussion of Results 
It was indicated by the findings of this research that reciprocal peer tutoring approach had an impact on students’ 
interest in expository essay. The students that were taught expository essay with reciprocal peer tutoring 
approach obtained mean interest scores that were higher than their counterparts that were taught with traditional 
teaching approach. This result confirmed the assertion made by Igbokwe (2009) that there is no best all-round 
approach but some approach may be better than others in teaching a particular skill. The result agrees with the 
findings of Uroko (2010) which revealed that this approach promotes students interest in some language skill.  
It was also revealed by the result that there was no significant difference in the mean interest scores of male and 
female students that were taught expository essay writing with reciprocal peer tutoring approach and their 
counterparts that were taught the same type of essay writing with traditional teaching approach. This implies, 
therefore, that gender does not affect the interest of students in expository essay. The result disagrees with the 
findings of Lietz as cited by Onuigbo (2008) which revealed that gender directly influences students’ interest.  
The fact that the interaction effect of the treatments and gender was not significant shows that gender was not a 
factor in expository essay writing interest of students exposed to reciprocal peer tutoring. 

Traditional teaching approach 
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5. Conclusion and Recommendation 
The results of this study revealed that reciprocal peer tutoring approach had a positive impact on the interest of 
students in expository essay writing. Thus, the students who were taught expository essay writing using the 
approach obtained higher mean interest scores than those taught using traditional teaching approach. Also, it was 
indicated by the result that gender did not influence the interest of students in expository essay writing. Now, 
considering these revelations made by this study, the researchers recommended that: secondary school teachers 
should adopt this approach for teaching expository essay writing in the secondary schools, that curriculum 
developers should consider the inclusion of reciprocal peer tutoring approach as one of the innovative teaching 
approaches for expository essay writing, that secondary school English textbook writers should include it as one 
of the teaching approaches for expository essay writing. 
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